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Preface

Article 17 of the Constitution outlines the goal of education as one offering a mass oriented,
universal, free and compulsory education to all children in Bangladesh. In line with this goal, the
F20dza 2F t95to A& (2 Sailequitabla grimary educaSoh Bystek Sy (i =
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The Directorate of Primary Educati¢DPE)through its Monitoring and Evaluation divisjauses the
Result Based Management (RBM) approach to provide information to facilitate planning and
decisionmaking. To that end, the DPE needs a comprehensive evaluation of the progress of primary
educationon an annual basis. The First Annual SeBaformance ReporASPR) was produced in
2009following the pilot version in 2008

The 2016 ASPR gives ardapth analysis of primary education: outlining expected results by the
PEDP3 Program Framework and then the actual results; evidence on medianperformance
(outcomes) and on shoterm performance (outputs); and the sector budget trend and
implementation.

The main data sources for the ASPR are the Annual Primary Census Report (APSC), the National
Student Assessmen(NSA), the Primary and Madtes Education Completion Examination
(PECE/EECE), the Household Income and Expenditure Survey (HIES), Education Household Survey
(EHS) Education Watch @npaign for Popular EducationARIPE surveys andViultiple Indicators

Cluster SurveyMICS as well as ther reliablesources.

| am pleased to present the 20M6SPR.| offer my thanks to théMonitoring and Evaluation and
Information Management Divisions, the ASPR Task Team, and all those who contributed to
producing thisreport, thereby helping to promote rainclusive education for all the children of
Bangladesh

Mohammad Alamgir

Director General

Directorate of Primary Education
Ministry of Primary and Mass Education
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Executive Summary

The Annual Sector Performance Report (ASPR) is one of the most substantial reports that Directorate

of Primary Education (DPE) has been publishing since 2Z0@9dnain purpose of this reporis to

describe the status and achievement trend of Primary etlanain BangladeshThe primary data

sources of the ASPR are the Annual Primary School Census(APSC) , the National Student Assessment
(NSA),the primary Education @pletion Examination (PECE) restite Household Income and
Expenditure Survey(HIES),the Education Hbalkl Survey (EHS) ,reports fr@RE line divisions and

other credible sources of data such as Bangladesh Bureau of Educational Information & Statistics
(BANBEIS), the Multiple Indicator cluster Survey (MICS) and tteatieduWatch survey by the
Campaign for popular Edation (CAMPE)etc.

The Third Primary Education Development Program (PEDP3) has synchronized all of its activities
through Results Basedailagement (RBM) approach iteal. The experiences learnt froREDR2,

helped DPE to follow RBM approach to achieve a large proportion of expected results under this
program.The RBM uséethe resultsO K | A Yy Qlembristka@®ow resources(inputs) are eéployed

0 F2NJ 6 Ft@produdd shdrtSeinfrésultsgutputs These® dzil LJdzi 4 Q Ay GdzNy > S
SRdzOF A2y FT2NJ OKAft RNBYy Ay a0OKz22fta Ay (G(KS YSRAdzy
for the primary education of the country @aswhole. Simultaneously a number of discrete projects

under formal and nofformal education also contribute for advancing the quality of primary
education. This report aims to incorporate a wide range of information including the above
mentioned discreteprojects so that it could support the decision makers to plan and take decision
effectively. PEDP3 has emphasized to institutionalize many of its activities which expect to create
opportunities in improving the quality of primary education . This reportdses on both of the

activities of PEDP3 and discrete projects which have been used in its situational analysis to
understand the Primary Education Sector PerformasidBangladesh as ahwle.

Main Findings
Basic Information on Primary Education

®m The 2015 school census covered 122,176 (25 types) formal andomoal primary level
educational institutes. Among those, 38,306 (31.4%) are Government Primary School (GPS);
25,240 (20.7%) are Newly Nationalized Primary School (NNPS); 18,318 (15%)exgakéns;
13,522 (11%) are BRAC schools; 6,258 (5.1%) are ROSC Anandya schools; 2,8#& (2%)
Ebtedayee Madrashab,599 (4.6%) are High Madrash#tached Ebtedayeell2 (0.1%)are
Registered NoitGovernment Primary SchooRKNGPS); 1,926 (1.6%) are Nrmistered Nor
Government Primary SchooNRNGPS); 55 (0.05%) are PTI Experimental schools; 106 (0.1%)
Community schools; and 152 (0.1%) are Shishu Kollyan schools.

B The total student enrolment in 2015 was 19,067,761 (Boys 9,369,079 and girls 9,698,882) in a
primary level educational institutes. The percentage of girls was 50.9% overall. The percentages
of girls in the two major categories of schoclsGPS and NNPSwere 51.9% and 51.2%
respectively.
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B Employed teachers numbered 527,798. Of these, maleheaccomprised 213,499 (40.5%) and
female teachers314,299 (59.5%)The percentages of female teachers in the two major
categories of schoolsGPS and NNRSwere 66.4% and 51% respectively. The share of female
teachers has increased significantly over gast six years from 43.5% in 2009 to 59.5% in 2015.

B The Ministry of Primary and Mass Education (MoPME) is the main primary education provider. In
2015, the number of MOPME yIF 3SR a0K22fa 6F& THIMpp OcCJE:?D
students and 64% of tehers. Other major providers of primary education included the
Ministry of Education (MoE) at 8.2%, the Ministry of Commerce (MoC) at 15% and the NGOs
under the NGO Bureau at 13.3%.

B There are different types afon-formalinstitutes in Bangladesh. Arodr500 NGOs run Learning
Centers (only Grade 1 or Grade)lor fulHledged schools. BRAC is the largest NGO operating
primary schools. There are about 532,335 students in 17,826 schools managed directly by BRAC
and 148,416 students in 4,965 schools mé&&® o6& . w! / Q& LI NIGYSN) bDhaxz
administrative records for 2015

Learning Outcomes

Student larning achievement is the core goal of the PEDP3. In this report, Learning Outcomes are
measured, using the National Student Assessment (NSA) and the Primary Education Completion
Examination (PECEnd discussedn Chapter 3. The PECE, which has takeoeptanually since

2009, is complemented by the NSA, which takes place every two years.

The percentage of students who pass these exams appears to be broadly similar. The pass rate for

the PECE (which means the student gets a score of 33% or above) was B8P5. In the NSA, to

I OKAS@S G(KS NBIljdzZANBR DNIRS S@St 2F aO02YLISGSyOA:
50% or more. About 75% of Grade 3 students in Bangla and 57% in Mathematicieerssfuhnd

about 25% of Grade 5 students in BEngnd Mathematics achieved that score in 2013.

However, the tests themselves are different. The National Student Assessment aims to test more of
the critical thinking skills and competencidsmt students need. The PECE is more traditional. An
important task for the PEDP3 is to improve the national curriculum and the competency based
Grade 5 PECE test items so that students learn and are tested on the skills needed for life.

As highlighted in Chapter 3, in previous years, there was no systematic inforntatidgarning
outcomes that could be used for trend analysis. However, the evidence over the last tan(M&A

and Education Watch Survey) suggests there is progress.rbiysia of the 2013 National Student
Assessment shows that the factors most closely associated with student achievement are teacher
qualifications, class size and number of days the school is open. All of these improved steadily
during PEDP3 and will camzie to be a focus of PGSIEDP3. Ways of measuring them will also be
raisedto an international standard.

Many things influence learning. So it is difficult to identify exactly what will be most effective when
trying to improve learning outcomes. Examattonly test rotelearning and ability to recall facts
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have a strongly negative influence on creativity and teacher innovation. Teachers need
encouragement to try new teaching ideas. An examination that tests thinking skills can help to
support more creatie teaching. The new curriculum and examinations will also give teachers and
students a better understanding of the skills thélye students must acquire

Support for the NAPE and NCTB that developed the new curriculum and examination system is a
major task of the PEDP3. The work of the National Assessment Cell (NAC) in the M&E Division, the
National Curriculum and Textbook Board (NCTB) and the National Academy of Primary Education
(NAPEhashad undoubtedly a positive effect on learning outcomé&gacher training, both preand
in-service, through the PTIs and UR@ssalso plagd an important related role. But it is necessary

to carefully monitor outputs and outcomes (student achievement) separately from the work of the
organizations just mentiaed to be able to compare and identify the determining factors of student
learning achievement

Universal Access and Participation

The goal of PEDP3 is that all children of primary school age go to school. In PEDP3, emphasis is also
put on preprimary schoting: children who attend pr@rimary schools learn better and stay longer

when they enter primary schooTlhe provision of preJNR Y I NB SRdzOF GA2y oO0tt 90X )
Ot aaSaqQs Kra aSSy GNBYSYyR2dza 3INER g Koh ofPREIN D2 &S NJ
DPEmManaged primary schools; PEDP3 will support the implementation of this framework. This year
hasseena substantial increase in Grade 1 emeht of those who completed thbaby class in the

previous year (96% in 2015 up from 42% in 201@)2015, 97%PS and NNRtaveoperated pre-

primary classes.

The gross enrolment rate (GERn other words the number of children enrolled in Grade®$ 1
relative to the total population of children aged B0 (official primary school agewas 109.2%n

2015 (up from 107.7% in 2010). The net enrolment rate (NER)other words the number of
children of official primary school agec¢@ years) enrolled in GradegA relative to the total
population of children agedd@0 years- was calculated to be 99% (up from 94.8% in 2010)he

total enrolment in formal primary education of children agegll® has increased considerably since
2010, but declined noticeably in 2015 (by 0.5 million pupils).The enrolment increase is attributed to:
the communication campaign for 100% enrolment by the Government; Stipend Program; School
Feeding Program; Operationalize fmmary Education; introduction of PECE; etc. The decline is
due to a graduatiecreasdn population growth, which is consistent withe lower intakein primary
education.

Although almost all girls go to school, an improved situation since the commencement of the PEDPS3,
it now seems that boys in somgpazilasmay be leaving school early. Enrolments have improved
considerably since the PEDP3 2010 baselwt areas with oubf-school children persist, according

to EHS with around 17% children aged®years out of school. According to various household
surveys conducted over the past decadee proportion of children who are out of school has
fluctuated between 7% and 25%hose families, who traditionally find it hard to send their children

to school (poorer, disadvantaged and ethnic families), will also find it harder in future to send their
children to school without new approaches.
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There is a subantial variation in rates of primary school exclusion across the seven divisions: in
2011, the proportion of oubf-school children varied from 19.7% in Khulna to 26.6% in Sylhet. The
disparity at lower geographical units is even more marked. Participaditas in primary school also

vary by poverty status. Household survey data from 2014 reveal that the gap in the NAR between
the poorest and richest households was 11 percentage points. This gap in NAR for the poorest and
richest households was much larger boys (15 percentage points) than for girls (five percentage
points).

The number of children with disabilities enrolled (total 67,840, boys 37,564 and girls 30,276) in GPS
and NNPS rose faster for children with physical disabilities and eyesight mideluding those
children in preprimary classes (total 11,272, boys 6,334 and girls 4,938) than those children with
mental disabilities.

During the five yeaperiod of PEDP3, the quality of information on education in Bangladesh has
improved a lot. Before the end of PEDPS, it is expected that the preparation of reliable population
projections at theUpazilalevel will be available to calculate enrolment and completiates, and

this will also continue into POREDP3. A plan needs to be developed to strengthen cooperation
between DPE and other institutions that gather school information to ensure thelytioollection of
accurate data through APSC from all typessdfools. This will enable PEDP3 to compare the
performance of each upazila and to foaigport where it is most needednd thentomeasure the
effect of that support on further improvement of access to, and participation of all children in
primary education

Disparities

In spite of some impressive achievements in PHD&n education divide persists in primary cycle
completion rates and learning outcomes between geographical locations (urban, urban slum, rural
and remote areas as well as between childreom families with different levels of income.
Enrolment disparities continue between boys and girls. In 2015, the gender parity index was 1.08%
for the GER (and 1.02% for the NER), indicating that a higher proportion of girls than boys attend
primary stiool. The lowest percentage of male students was observed in the east of the country
Ft2y3 + o0S8Std GKFG o0S3Aya Ay [/ 2EQ& . IFTINFYyR 02y
adjacent districts of Dhak&oorer families and those from ethnic miitees are more at risk of
dropping out of school before Grade 5. Chapter 3 provides a general picture of the geographical
areas where students are more at risk of failing to complete school, or of passing the Grade 5
examination. Education indicators irmreas with challenging geographic, climatic and economic
characteristics, such as the haor and char areas, are lower than in the rest of the country. Additional
assistance is a priority for the PEDP3 in reducing these disparities.

School feeding (providedtl.4m children), and stipends (given to 13 million children) encourage
poor families to keep children in school, and the ROSC Project (3 lac) gives them a second chance for
education. DPE needs to monitor clostigse who are receiving these benefits tensure that the

support goes to thosehildrenwho need it most.

In Bangladeshthere are around two million people from ethnic minorities, who between them
speak thirty different languages. Most live in tribal areas and are very poor. These minoritgrchild
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have less access to school than other children. The Governmasribeercontinuing its efforts since
the beginning of the PEDP3 to educate thet@ldren in their mother tongues and to develop
textbooks in5 ethnic group languages.

The Governmenhasalso giva priority to construction, teacher training and materials for schools in
areas that need more support. To provide all villages with schools, the Government constructed
1500 schools in neachool areas through a discrete project. This will hedduce disparities
between regions. The strategiese targeting the children from ultra-poor familyin the marginalized
areas includéhe Reaching Owbf-School Children Project and Second Chance Education.

With better information and greater capacity apazila level, it will be possible for PEDP3 to monitor

the weakest upazilas and the areas where performance is poorest (see Chapter 3 in Table 2.2 of KPI
9 and 15 for the PEDP3J)able 2.%erifies, through a PSQL and KPI based composite indicators that a
minimum standard of infrastructure and professional support is in place in each school. This
information can target assistance to low performing upazilas to reduce the disparity between the
lowest and the highest performing areas

Decentralisation

A key dinension ofthe PEDP3 is the expansion of decentralized planning, management and
monitoring at district, upazila and school levels. The preparation and implementation of the School
Level Improvement Plans (SLIP) and Upazila Primary Education Plans (B\PERdIplin reducing
disparities and increasing participation within schools and upazilas. Another dimension of
decentralization is the delegation ekrtain administrative powers and functions of DPE in a more
comprehensive and systematic manner, including the strengthening of field level offices through
filling vacancies at PTIs, UEOs and URCs. This will involve capacity building programs to strengthen
the planning and monitoring functions of field level offices @agrovide personnel with leadership
development.

The UPEPs and the SLIP programs received greater support from the PEDP3 than from PEDP 11, but
UPEP has not yet received any fund for implementatsb the plan. A total of 40% of upazilas just
received funding for preparing the plan only. Consequently, the upazilas have not followed carefully
the instructions ér preparingthe plan.

Despiterecent achievements, an education divide persists betwesgions (urban, urban slum,

rural, and remote areas) and between children from vodfl and less welbff families. As
mentioned, the PEDP3 is addressing the needs of the more disadvantaged groups through targeted
stipends and school feeding programs. iRegl disparities are addressed in part through a
progressive, needs based initiativeitoprove the school environmeraind infrastructure.

The functions decentralized in Division, District and the Upazila Education offices and schools can be
categorized into two types: 1) Administration and 2) Financial Management. These functions are
delegated to the local education authority as per the &wownent Orders (GOs) issued by MoPME,
which are updated from time to time in accordance with changes in central government policies, and
gradually expanded under the PEDP3. Altogether, there have been four Government Orders (GOs)
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issued by MoPME relating tfunctional assignmestat different levels (district levels 21, upazila
levels 12 and school level 1)

In the PEDP3, field staff will have greater responsibility for management dedsitash the use of
resources and accountability for results. Tra@isupport for data collection and close monitoring
the utilization of SLIP grant will be serious responsibilitiesfiied staff The work of school
inspectors will also become more important as in the HRIEDP3 program, and this will be more
effectively connected to the PEDP3 targets

Effectiveness

Easily accessible information and strolegal management will help to ensure that the planned
support provided through PEDP3 goes to those who need it most, and it will also show whether the
programs are effective onot. With further support for planning and monitoringsuch as that
providedfor field staff through RBM, Inclusive Education (IE), School Level Improvement Plan (SLIP)
and Upazila Education PerformanceoRle (UEPP) related training during the PERQR8ad Teachers

and managers in schools andpazilaswill have a better understaridg of targets, and local
performance and priorities. Plans to increase local decigiaking on budget disbursement will be
strengthened with greater accountability for results by UEOs and Head Teachers.

Repetition rates have dropped ewthe period 2012015 and stod at 6.2% in 2015. Repetitiamas
considerably lower in Grade 5 than in other grades. Dropout rates have been falling in all grades in
recent years (20.4% in 2015), with the exception of Gradéhé. cycle completion rate or cohort
completionrate ¢ the percentage of students reaching Grade 5 and taking the PEE&&seen a
gradual improvement since 2010. The ramereasedmore significantly between 2010 and 2011,
from 60.2% to 70.3%a raiseof over 10%. While this is a positive developmethigre is still
significant geographic variation in the number of students who make it to Grade 5, with the best
performing Upazilain parts of Dhaka, Khulna and Chittagong divisions, and the least performing
ones in the northern part of the country. Doe late enrolment and repetition, many children do not
complete primary education until the age of % years.

The coefficient of efficiency (a measure of repetition and dropout) has improved considerably
between 2010 and 2015, from 62% to 80%. On an average, it dropped 3.6 percentage points in each
year. The number of input years per graduate has improved todagsyexceeding the PEDPS3 target

of 7.5 years but still far from the ideal five yeafsansition rate to Grade 6 increased from 94% in
2013 (source: MICS) to 94.6% in 2014 (boys 96.8% and girls 94.6%)2ti% in 2015 (Source:
BANBEIS)

Outputs LeveAchievement

Primary School Quality Level (PSQL) indicators were first used to ensure minimum standards in
primary schools under PEDPII and were continued under PEDP20THachievements of PSQL
indicators are as follows:
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1 Almost all (99.9%) schools naet free textbooks in the first month of the school academic
year (PSQL13nd87% before starting the academic yeigr contrast to only onghird of the
schoolghat received their textbooks in time in 2010.

1 The majority of Head and Assistant teache@vérthe required teaching and training
gualifications(PSQLs 2, 3, 4 &1%).2015. 88.7%f teachers had professional qualification
(Gin-Ed, B.Ed., M.Ed. and DRE@ from 83% in 2010. Femalssistant teachers of NNPS are
constitutesthe group of teachers furthest from achieving the target (only 76% are trained in
NNPS compared to 88.7% in GIR&garding irservice training, only 73.4% (male 79.1 % and
female 69.9%) of teachers (Head and Assistant) received stigeet training in @15. This
was slightly lower than the PEDP3 baseline of 84.7% in Baitfcipation of females (70%)
lagged behind that of males (79%Yout 89.7% of teachers (Head and Assistant) (male 90%
and female 89%) received Saluster training compared to 88% téachers (Head and
Assistant), male 8% and female 88%) in 20BD%of GPS and 49%f NNPS Head Teachers
received training on school management and leadership in 2015, compared tof26%S
and 26%of NNPS in 2014 and 75% and 64% in 2010.

1 About 90.6%0f GPS and 82.7% of NNPS have at least one functioning toilet, which is below
the PEDP3 baseline of 95% for both GPS and NNPS. Overall, around 12% of all types of
primary educational institutes do not have at least one functioning toilet. It is uncesian
this indicator has been on downward trend since 2012. oBsible reasommay be: (i) the
rephrasing of this question in the APSC, which led to different school responses; (ii) lack of
proper toilet maintenance; and (iii) the introduction of the nevast block, which may have
resulted in the slow replacement of ndanctioning toilets.

1 There has been a tremendous growth in improving the provision of separatestfuitegirls,
despite some decline in 2015 and 2014. The PEDP3 target was for at least @896 to
have separate toilets by the end of the PEDP3 (June 2017). In 2015, the proportion of GPS
with separate toilets particularly for girls was 57.6% compared to 69.2% in 2014; for NNPS
the percentage was 45% compared to 58.4% in 2014, which, ndesthewas a major
improvement for both over the PEDP3 2010 baseline of 37% in GPS and 20% in NNPS. In
2015, WASH blocks were constructed instead of toilets, which were not included in the 2015
calculationsWith regard to the provision of toilets fatudents with physical disabilities, in
the 2015 school censuslead teachers seem to have taken a rather limited interpretation of
this need, and as a result, only 1% of GPS and 0.6% of NNPS have appropriate toilet facilities
for these children.

1 Wt S N@geshsdndols with safe water sources: functioning tube wells and other séutes L y
2010, 84% of GPS and 83% of NNPS reported positively on this indicator, compared with
75.6% of GPS and 69.5% of NNPS in 2015. A possible explanation for this deehding tr
againthe introduction of the new wash block, which led to a slow replacement of broken
toilets. There was also a substantial reduction in the nembf tube wells, which hadot
been tested for arsenicown from 34.9% in 201 12.3% in 2012. Ahe same time, there
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was a significant increase in the proportion of wells testing positive for arsenic (from 6% to
9%). This increase may reflect the reduction of tube wells.

1 With regard to single shift sclats, only 28.7% schools met tséandard of 40 teidents per
classroom (SCR 40:1). 78534 OK22f & YSi GKS WSTFSOUA@SQ Of |
double-shifting of classrooms into consideration. If doublgfting is ignored, then only
32.7% of schools meet the SCR 40:1, a rise of twelve percentages from 2010. The
original aim of PEDPII was to have 30,000 new classrooms constructed; and in 2009 this
target was updated to 43,350. Under PEDP3, the target is 33,484. According to DPE records,
55,440 classrooms had been constructed by March 2015. rake of construction appears
to have been only sufficient to meet the enrolment growth.

1 The standard of this PSQL is the proportion of schools, which meet the minimum standard
student;teacher ratio (STR) of 46:1. While 77% of schools that met theiti@firof an
YBTFSOUGADBSQ Of incieashdnrKedly i GRBSRonMIE% in 2005 to 45% in 2011,
over the same period the percentage dropped in NNGPS from 59% to 47%. The trend in GPS
is partly explained by the substantial recruitment of additionadeers (about 45,000) over
the PEDPII and the PEDP3 pesidfithe common practice of doubkhifting of teachers is
GF1Sy Aya2 |002dzyiz om> 2F aoOKz2z2fa YSSi GK
classroom.

1 The proportion of singkshift schools wasargeted to rise to 28% by the end thfe PEDP3.
There was significant progress towards the target, as the proportion of GPS operating on a
single shift increased from 12% in 2005 to 21% in 2010 and to 21.6% in 2015. However, the
situation in NNPS appeats have declined and now stands at only 2.4% of siablf
schools.

There is a PSQL based composite indicator {8} Which measures the percentage of schools that

YSSG GKNBS 2dzi 2F F2dzNJ t { v ] AYRAOIFIG02NBY O0AO0 ! @
water; (3) Studentclassroom ratio; and (iv). Studeteacher ratio. In 2015, 29.3% of the GPS/NNPS

(31.6% all types) schools met three out of the four PSQLSs, up from 24% in 2013 and 28% in 2014
respectively. The value of this index increased 12 percentage points in 2015 compared to the PEDP3
baseline (20@). The majority of the schools (38%) met 2 out of the 4 PSQLS. Only 7% of the schools

met all 4 PSQLs armhother 7% (was 8% in 2014) of the schools did not met any of the four PSQL
standards

Inputs

In the 2015/16 financial year, the allocation for tldevelopment budget increased significantly
between the original 2015/16 and revised 2014/15. In the f/ly 2015/16, total development budget is
5,541 crore taka (TK. 3,740 crore for the PEDP3, TK 1,260 crore for the discrete projects, TK 416
crore for the Bbck allocation and TK 125 crore for the BNFE) up from 4,333 crore taka in the revised
2014/15 taka (TK. 2,404 crore for the PEDP3, TK 1,753 crore for the discrete projects, TK 172.92
crore for the Block allocation and TK 2.9 crore for the BNIFIE)main surce of the increasés both

the infrastructure developmentnd the discrete projectallocatiors especially the Government
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school repair and renovation discrete projection, which increased significantly from 5,500 lac Taka in
2014/15 to 20,045 lac Taka 2015/16 and school feeding project in the poverty prone areas from
41,880 lac Taka in 2014/15 to 56,000 lac Taka in 20115/16

There were five subcomponents with no budget in 2015/16 AOP

< < < < <

School and Classroom Based Assessment
Curriculum and Textbool&trengthened
Education in Emergencies

School Health and School Feediagd

Public Private Partnership

Progress and future needs

The outcomes and outputs discussed in this report show the progress made since 2010 under the
PEDP3. Howevehere are stil some challengesThe most important issues are:

Vv

Despite good results in the Grade 5 PECE, improvements are still needed in the knowledge,
critical and creative skills that children need for their educatienpnomic and social
development;

The dropout rate is stitbo high especially in Grade 4;

Differences between upazila performances are still great, and the ability to target specific
upazilas for improvement or for districts to take sgiecaction is not yet developed;

The management istill centralizedo some extent.

The education budget is planned to increase especially for SLIP andTU@temeeds to be
greater attention paid to targeting funds fohé¢ efficient use of activities and it should be
more carefully monitored;

Better ways are needed to measure the performance of the education system. Current data
are sometimes neither complete nor clear. They do not cover all institutions where primary
school age children receitbeir education. The education system should be unifigdugh

not made uniform) through common examinations, a common core curriculum and better
information sharing. Although the assessment of learning outcomes began during PEDPII,
the system needs to send a strong message to teachers and students thatrarpasa is
evidence of eal learning and useful skills;

The experience gained during PEDP3 has helped plan fofPE@R3. Imprvements in
measurement, analyseand management will be carried out during the next program.-Post
PEDP3 will be even more comprehensive, gradually covering all projects and programs which
provide inputs to schools and families, i.e. new classrooms, textbooks, examinations, grants,
teacher training and stipends. This does not mean that only state provided options matter,
but that there isa clear responsibility fogrand information @ the education of all children;
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V  The ASPR will be even more important in FREDP3. The new Results Framok will have
a greater focus on management, including financial management, and greater emphasis on
reliable and valid information for planning and the measurement of tesatl central and
local levels; and

V PostPEDP3 implementation will use governmesystems for financial management,
procurement and monitoring. Reporting will be more important because external financing
will be linked to the achievement of annual targets as defined by new Disbursement Linked

Indicators (DLIs). There will be a greatmrus on how inputs are used to improve learning in
the classroom

Implications for AOP

There are three main findings, which emerge from this ASP&h @éh implications for annual
operational planning.

V Addressing low participation rates primary schoohged children who are most likely to be
out of school, based on the evidence in this report

V Targeting the group of children who are working below their grade level in Bangla and
mathematicsc as per NSA findingand

V Improving the provision of basic infrastructure and teacherdust less than onthird of
schools (both GPS and NNPS) meet three out of four key PSQL indicators.

Areas for krther Study
The following are the main issues for further study:
V Impact of inservice teacherrtining;
V Governance of Schools, Head Teacher, SMCs and Upadila;

V Quality d the school inspection process.
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1. INTRODUCTION

The Directorate of Primary Educati@DPE) is committed to improweaching and learning in all its
primary schools. Primary education provides the foundation for further learning, thereby enabling
young people to lead successful and satisfying lives while, at the same timeipbatng to the
economy and welbeing ofBangladesh. The Annual Sector Performance Report (ASPR) outlines the
progress ofthe primary education sectoan annual basiso enable the DPE to develop relevant
policies and plans, and make informed decisions on the advancement of primary education.
Srecifically, the ASPR summarizes the main achievements over the previous year by highlighting the
results of all the main processes as activities, inputs and outcomes. The DPE has used the Result
Based Management (RBM) approach since 2008 for implementishgnanitoring its activities under

the Second Primary Education program(PEBCEhd the PEDP3. On the national levéhe RBM
approach creates opportunities fahe Government of Bangladesh (BDandits Development
Partners (DPsjo make evidence basedecisions to improve sector performance, based on the
progress and identified constraints identified in ASPR.

RBM differs from previous approaches, which focused mainly on inputs and activities with
insufficient attention paid to promoting better learngn outcomes for children.RBM puts the

emphasis on results rather than on activities. This approach is supported by ewokeses

L I yYyAy3d 2KSYy w.a LINBaSyida RFEGF F2N LX I yyAy3 Ll
chain, itisthen possifl (12 &aSS K2g¢g NBaz2dzZNOSa oWAyYyLlziaQo | NB
GSNY NBadzZ 64 o0W2dziLldzi aQ0® ¢KSasS WwW2dzilldziaQz Ay
0KS YSRAdzY 0SN¥Y 6 W2teimbenigsiosocdetyd al ¢Sk 2t $ a0 wRrYyE O

RESULTS |

Inputs Activities Outcomes Impact

Short term Long term

A 4

Timeline

Planning process used in RBM approach

In evidencebased planning, policy makers begin by deciding wiiatomes should be achieved. These outcomes are tl
aGFGSR Of SENI & & WAY R h GojedidnNagar@: Qnli aftér thésk gesiradduté6i@ds ardzielde
are the necessary inputs, activities and outputs identified. For planning pusptise means starting at the right end of tk
figure aboveat impact. The planner then moves along the chain to the left: from the desired impact back to the inpu
activities that are necessary to achieve that impact. This holds true both fon¢lyeai planning othe PEDPand also for

yearly planning (Annual Operation Plan (AOP) at central level).
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This report aims to strengthen the planning process. It links implementatiany LJdzi ™ | OG0 A @A
output) with the sector performanced 2 dzii O 2 iMigct) fyough the use of information and
statistics. The reportis a basis for a planning dialogue in DPE and the other key implementing
agencies and in the annual planning cyclehef PEDP3The report provides evidence, which helps

to pinpoint what isand is not working well towards the achievement of desired results. Based on this
evidence, decision makers and planners can adjust the inputs and activities as necessary to improve
outputs and outcomes.

In the primary education sector, the PEDP3 covdesge proportion of the activities and expected
results over the siyear period 20120171 For that reason, the ASPR describes sector performance
from the point of view othe PEDP3 implementation and achievement of results. It is hoped that the
next A®R will continue to reflect progress in other areas of the primary sectomdmke including
Quami MadrashaEnglish Medium Schoolsné Second Chance/Nerformal Bucation, all three of
which lie outsidehe PEDP3.

ThePEDP3 is guided by its Program M®E Matix, which a logical frameworsummarizing what

the program will do and what it plans ttaveachieved by 2017. The BE3 M&E Matrix is shown in
the January 2015 Revised PEDP3 Prograouiient (see Table C5, page 151). It includes 15 Key
Performancelndicators (KPIs), 12 NétPls, 14 PSQLs, 67 wamnponent indicators and describes
the results against inputs and activities that need to be monitored and evaluated to support the
PEDP3 planning process. The analyses of these three sets of indicaterdN@H#KPIs and PSQLS)
and related sultomponents results and trend are the focus of the ASPR.

The principles, design and structuretbet 95t o aidNRy3Ift e F2ff26 (GKS w.
AYLX SYSyGardAazy gAatf 0SS OF NNR S RPERP&zRroginRd¢Rrezd, K | w.
page 2141). PEDP3 identifies the Impag¥v dzI t A 1 & S RdzOl (A &tpgetheWith | £ f 2 d
clearly defined results at the Outcome level summarized 8! v STFAOASY (G>X Ay Of dza/
primary education systemelivering effective and relevant chidNA Sy Rt & S Ny Ay 3 (2
children for preLINR Y I NB  { K NP dz3 K RBMNisdrsPecifighe lalNguts” antl Buizomes

indicators which are to be used to monitor progress. Therefore, it is clear teaRBM approach is

not limited to a narrow M&E function of the program; rather, it infuses the PEDP3 in its entirety.

Outcome expectations and targets are ,sedt to establish absolute links between implementation
and outcome performance, but to create adis for monitoring, evaluation, analysis and planning
that takes information and explanations into account in decisitaking and policy dialogue. It is
difficult to establish direct links between program outputs and outcomes because many of the
factors d work in producing outcomes, are outside management control. But this does not lessen
the importance of outcome indicators for analytical and planning purposes. It is through an
investigation of actual outcome patterns that the planners can arrive abaamable understanding
about what to do, i.e. what works and what does not work. The information and explanations given
in the ASPR therefore contribute to policy dialogue and decisiaking, and these in turn lead to
any changemaking to be considered f@>EDP3 over its syear lifecycle

1At the PEDP3 Miterm Evaluation, it was jointly agreed to extend PEDP3 for anotlgerd (from 20142016 to 2A.1-
2017) anctlosing date i®ecember 2017.
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The ASPR is structured as follows:

+ Chapterl introduces the report, describes and explains the reshéised approach in the
context of PEDP3, including the results chain and identifies the sources of data used to
prepare this report;

+ Chapter 2outlines the results expected by the PEDP3 Program Framework and presents
three summary tables of actual results achieved between 2005,-2016;

+ Chapter 3shows the evidence on mediuterm performance (outcomes) from 2005, 2010
to 2015;

+ Chapter 4provides the evidence on shetgrm performance (outputs) from 2005, 2010 to
2015;

+ Chapter mnalyseof sector ativities (implementation)

+ Chapter Ginalyse of sector inputs (budget trend and implementation)

+ Chapter7 concludes the report

+ Chapter8 lists the references

+ Chapter9 presents the annexure (Annex A to Annex |)

¢KS LINAYFNE RFEGF a2dzNOSa 2F (KS Schobl@ensudllBPSCK S RA
the National Student Assessment (NSA), the Primary Education Completion Examination (PECE)
result, the Household Income and Expenditure Survey (HIES), the Education Household Survey (EHS),
reports from DPE line divisions and otherergnt sources of data such as Bangladesh Bureau of
Educational Information & Statistics (BANBEIS), the Multiple Indicator Cluster Survey (MICS) and the
Education Watch survey produced by the Campaign for Popular Education (CAMPE).

The above mentioned soues are separated into two main categories: (1) administrative data or
records; and (2) census/surveys/studies

Administrative Data

The following are the Administrative data:

Annual Primary School Census (APSTHe APSC is an indispensable and reliable source of
information for the greater part of the primary education system. There is, however, a need to
improve the process so that results are timely and widely available. The APSC has been in full
operation sirce 2002, when it received technical support from the ESTEEM project of the Cambridge
Education Committee (CEC) supported by theDepartment for International Developme@KID.

Only 4 types ofschoost i.e.GovernmentPrimary School (GPSNewly Nationdkzed Primary School
(NNP$ PTIExperimentaland Community schools(see Table 1.1jvere followed systenatically
between 2005 and 2009Since 2010 BPEhas managed eht types of schools i.e. GPS, NNPS,
Registered Nomgovernment Primary School (RNGPS), -Registered Norgovernment Primary
School (NRNGPS), PTI Experimental, CommBtiighu Kollyan and Anandya School maddge

the Reaching Out of School Child¥ROSC) Projecthe questionnairemnanagement of data, the
analyss and interpretation of data have improved gradually and expanded to meet PEDP3
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requirements. APSC school coverage has also expanded in y@@@aicovering 25 different types

of schools in 2015 (see Table 1Hdwever, he APSC mainly focuses on eiylpes of DPE managed

school namely(i) Government Primary SchodlS); (i) Newly Nationalized Primary Schools (NNPS)
former Registered Non-government Primary Schools (RNGPS); (iii) Registeredgd@mnment

Primary Schools (RNGP®)). Non-RegisteredNornrgovernment Primary School (NRNGRS) PTI
Experimental Schools; (vi) Community Schools; (vii) ROSC/Anandya Schools; and (viii) Shishu Kollyan
Schools (see Table 1.1).

The APSC questionnair@he questionnaire contains several sectioBssentially,ticollects basic
information on the schoof EMIS codeschooltype, name, address, establishment year, location,
shift, play ground, electricity connection, the School Learning Improvement Plan (SLIP), geographical
location of school etc.

1 Section Irequess studentinformation such as enrolment aire-primary education, grade
wise enrolment, enrolment of special needhildren, stipend beneficiaries, school feeding
beneficiaries, attendance, repeatend age specific numbersic.

9 Section Zequeststeacher information such as educational qualifications-peevice and in
service training.

1 Section JequestsSchool MinagementCommittee related information.

9 Section 4requestsschool physical infrastructure related information such as number of
schod building, rooms, classrooms, furniture etc.

9 Section 5requestswater and sanitation related information such as functioning water
sourcss, toilets etc.

1 Section 6 requests SLIP related information, specifically as to SLIP preparation,
implementation, and contribution collected from the local and government grant.

1 Section #fequestsICT related information.

1 Final section 8equeststextbooks and TLM related information.

The M&E division distributes the questionnaiirecluding instructiongin Bangla) to all the schools
through DPEOs, UEOs and AUEOs during December for data collection in January of the following
year. The structuref the questionnaire habeenupdatingreguarly since 2005

Since 200% new output of the school census is the Upazila Education Performance Profile (UEPP).
The UEPP isane-pageindividualupazilasnapshotbased onPAPSC datasegregatedy each Upazila,
showingthe performanceof KPIs, No#PIs ad PSQLs. This is the evidefmethe upazilato seeits
performanceat a glanceThe UEPP facilitates the preparation of both the School Level Improvement
Plan (SLIP) and the Upazila Primary Education Plan (UPEP), mainly with éxadedgalanning and

with information on the individuaprimary school and the Upaz®acurrent situation on primary
education. In particular, this information helps the schools and Upazilas to set realistic activities and
achievable targets.
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PrimaryEducation Completion Examination (PECE) and Ebtedayee Completion Examination (EECE):
The Grade 5 PECE and EECE are important sources of informatioreplaated the Grade 5
scholarship examination in 2008b{mer name was Terminal Examination). Both PEREEECE are

open to students from all school types (formal and fiormal) and provide a good sources of data

on the following: the number of primary education institutes in Bangladesh which have Grade 5
students; the proportion of student who sit the &x; and finally, the number of student who
passed, and arthuseligible to progress to Secondary Education

DPE 6Brvey

B National Student Assessment (NSAhe NSA is conducted every two years. The survey was
administered in 2006, 2008, 2011, 2013 and 20ttt (2010 NSA was moved to 204% a
baseline fothe PEDP3). This survey measures the achievement of Grade 3 and Grade 5 students
on a set of learning outcomes in Bangla and Mathematics. The sample is desigied
nationally representativeof students in seven categories of schools (GPS, NKIPS, NGO
schools, Experimental schools, Community schools and Shishu Kollyan)sdhd@41 the NSA
was only conducted in GPS and NN&® NSA 2013vas conducted in he seventypes of
schools herce only GPS/NNPS results from 2013 NSA are used to compare performance
between 2011 and 2013. In 2015 NSA compares student achievements in seven categories of
DPE managed schools. The instruments have evolved over time and the 2013 NSA is the most
informative to date because the standardization of test items allowed for the construction of a
common measurement scale for Grade 3 and Grade 5 students in both subjects. At the time of
preparing this ASPR Report, the2015 NSA reddtenot yet been publishedMore details on
NSA findings are given in the Learning Section of Chapter 3

Other Surveys

The following surveys conducted by other organization provide information on indicators that the
school Census does not measure:

B Population CensusThe 2011 population census conducted by Bangladesh Bureau of Statistics
(BBS) provides information on the size of the-prenary and primary scho@ge population
(age 5), (aged.0) and (age 114 yearsyespectively These data are used for computing®P3
key performance indicators e.g., Gross Intake Rate (GIR), Net Intake Rate (NIR), Gross Enrolment
Rate (GER), Net Enrolment Rate (NER) and Out of School Children.

=  Household Income and Expenditure Survey (HIE®e BBS conducts the HIES on a natignall
representative sample of households every five years. The survey collects information on food
and nonfood consumption (to measure the rate of poverty) and on household characteristics
including education. The most recent round of HIES was schedul@dgtamentation in 2015,
and it is expected that the Report will be available by December 2016.

= Education Household Survey (EHBhetween the 2010 and 2015 HIES, the BBS/DPE conducted
Fy 91 { & LISNI5t9Qa& NXBI dzA NB Y S yfarmafichNd 2014,&h& N2 y 3
sample size was 6,119 households (nationally representatired report examined for
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example, the impact of interventions on out of school children, dropout rate, net enrolment rate
etc. at the midterm point of thePEDP3

m  Multiple Cluster Indicator Survey@MICS) These surveys were part of an international program
to collect data on children and women around the world. In 2006, in Bangladesh, the sample size
was 62,000 households (repmdative at the district level)n 2009 the sample size was 300,000
households (representative at the Upazila levalpdin 201213 the sample siz&vas 55,120
households (representative at the Upazila level). An education module provided information on
enrolment, including that in the neformal sector. The last round MICS was conducted in 2012
13 and results were published in 2015.

m Education Watch SurveyAs part of the Education Watch series, CAMi®Educted the
following surveys:
- Education Watch Householdiisey2013
- Education Watch Edation Instituion Survey2014
- Education Watch Competency Badazhrning Achievement Te2008 and 2014

The sample sizes of above surveys were 42,548 households in 1998, 30,051 households in 2000,
23,971 households in 2005, 24,007 households in 2008 @000 households in 2013. The
Educational Institution Survey was carried out on 885 schools in 1998, 952 schools in 2000, 440
primary schools and 24,000 households in 2008 and 663 schools in 2014. A competency based
learning achievement test was administer on 2,509 students from 186 schools in 2000, 7,093
students from 440 schools in 2008 and 5,375 students from 309 schools in 2014. These data have
been valuable foprimary education because theyere built on previous CAMPE surveys and show
trends on sore key indicators for the period 1988014 (see CAMPE conducted Education Watch
2014 and 2015 reports).

s Bangladesh Breau of Educational Information and Statistics (BANBEIS) dathe BANBEIS
prepares reports on secondary education, which help @Rtalcuate transition rate to Gade 6
(number of new entrant in Grad®).

TKS wnmc ! {tw RNIga FAYRAyIa FNBY (GKSSeedng 2 2NIR
Fertile Ground: Education That Works for Banglaglesh LJdzo f A & K SR The/DisSohasf @ H 1 wmn
between Schooling and Learning: Evidence from Rural Bangladesh by M Niaz Asadullah and Nazmul
Chaudhury The ASPR 2016 also draws findings from theTdith Review studies (5 studies) and

Mid-Term Review report on Bangladesh Third Primary Educationdpswent Progran{2014)
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1.3.1 BASICSTATISTICON PRIMARYEDUCATION

In the 2015 APSOPE collected data from the B8ferent types of formal and neformal primary

educational institutes For the preparation of ASPR 2016 report, data are clustered for 14 main
categories of schools in line with previous ASPRs (10 types of formal and 4ofypesformal

schools) Thisincludes2 yS OF 6 S32NE (A (f SR types af rsdbbdshonialOK A y Of
schools Other categories comprise 10 types of very small Learning Centers sucMesoilebased

LCs, (ii) Templbased LCs,(iii) Jail schools, (iv) Tea Garden schools, (v) Chittagong Hill Tracts Council
managed schools, (vi) Schools tiee Deaf and Dumb, (vii) Social welfare based LCs, (viii) Séhools

blind, (ix) Quami Mdrashaand (x) Other types. Thather school categorieare run by private, non

government and autonomous organizations, rather than by DPE.

The followng Tabled.1 presents by typehe number of primary schools, primary teachers, enrolled
children and student teacher ratio (STR):

U Total number of schoolwas122,176 (24ifferent types of schools). Of tke, 3 major types
of schools were¢ GPS 31.4%, newly natialized primary school (NNPS) 20.7% and
Kindergartens 15%;

U For thefirst time in 2015 APSC included Quami Madrashat the coverage washot
significant(only 103 Quami Madrashdncluded.It is hopedcoverage will be increased in
future censuss

U Total number ofenrolled children in Grades to 5 wasl9,067,761 of which grl students
were9,698,682(50.9%). The percentage of girls in the two major categories of schGHS
and NNP&was51.9% and 51.2% respectively;

U Total number of teacherawass27,798 Of these teachers314,299(59.5%)were female. The
percentages of female teachers in the two major categories of schadBBS and NNRS
were 66.4% and 51% respectively;

U Total errolment in the KG schools wa& 279,872 (Boys 1,225,445 and Girls 1,054)4

U Total enrolment in the other categories (10 types) schoatse: 57,853 onlyBoys 31,786
and Girls 26,786); these numbers constitutedy 0.3% of the total enrolment in 2015
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Table 1.1: Number of Primary Educatioal Institutions, Teachers Sudents and Student Teacher
Ratio 8TR) by Educational Instituteyple: APSC 2(&

School typé(Management  No. of M Total student
' % of
authority) schook  Total Female 09 Total Girls
female
1 | GPS (MoPME/DPE) 38,306 | 225,659 149,935 66.4 9,578,688| 4,970,976 51.9| 42.4
2 | NNPS (former RNGPS) 25,240 | 96,828 49,362 51 4,214,965| 2,157,077| 51.2| 435
(MoPME/DPE)
3 | Regd. NGPS (MoPME/DPE) 112 520 331 | 637 21,432 11,177 52.2| 41.2
4 | NRNGPS (MoPME/DPE) 1,926 7,140 5,050 | 70.7 272,097 135,574 49.8 | 38.1
5 | Experimental School (MoPME/DP! 55 279 244 | 875 10,789 5259 | 487 | 387
6 | Ebtedayee Madrash@IoE) 2,877 | 11,298 2,323 | 20.6 390,948 190,070| 48.6 | 34.6
7 | Kindergarten (MoC) 18,318 | 118,166 69,614 58.9 2,279,872| 1,054,427| 46.2| 19.3
. NGO School (Gradd) (NGO 2,680 5,957 4259 715 219,968 114,683 52.1| 36.9
Bureau)
9 | Community School (MoPME/DPE 106 341 257 | 75.4 14,842 7,705| 519 435
16 High Madrasha#ttached 5,599 | 22,663 3,313 | 14.6 830,733 400,781 48.2| 36.7
Ebtedayee(MoE)
. High School Attach Primary Sectid 1,554 | 11,101 6,209 | 55.9 560,521 291,720 52 | 50.5
(MoE)
1o | BRAGchools and Learnir@enter 13,522 | 13,886| 13,382 96.4 332,695 189,585 57| 24
(NGO Bureau)
13 | ROSQVOPME/DPE) 6,258 6,327 5187 | 82 184,163 91,419 49.6| 29.1
14 | Shishu Kollyan (MoPME/DPE) 152 437 302 | 69.1 15,305 8,130| 531| 35
15 | Others(including MoSW) 5,471 7,196 4531 63 140,743 70,099 49.8]| 19.6
Total 122,176 | 527,798| 314,299 59.5 | 19,067761 | 9,698,682 | 509 | 36.1

Source: APSC 2015:

Note 1: In 2015, 634 more schools were included in the GPS stock from the Establishing 1500 School Project.imc2dizarison

with APSC 2014, the total number of institutions increased mainly due to the increase of the number of KG schools, BRACaswhoo
ROSC LCs. The number increased mainly in two leading categd@sieS & NNP@lue to the establishment of new G®and the
nationalization of norgovernment schools. lis noted that Quami Madrashas included for the first time inthe APSC 2015.

Note2: Non formal schools include those having ftiédge five grades; and neformal learning centers refer to the leaiing centers
which do not havethe full 5 grades.

Note3: Other categorie¢SL15) include(i) Mosquebased LCs, (ii) Templbased LCs, (iii) Jail schools, (iv) Tea Gardens schools, (v)
Chittagong Hill Tracts Council managed schools, (vi) Schools for the Deaf and Dumb, (vii) Social welfare based L@sdleiifp8he
Blind, (ix) Quami Mdrashaand (x) Others types

Note: Earlier, the total number of GPS was 37,672 (nationalized in 1973). Of these, due to river erosion, river course changes and other

grounds currently some GPS are nemnctioning but APSC still includegeem. These norfunctioning GPS need to be investigad for

identifying the actual number of GPS in the country. Meanwhile, about 26,195 RNGPS schools were nationalized on 12 January 2013.

Under a discrete project, an additional 1500 GPS were established at thd @K 2 2t | NBF & 2F (0 KS3hméolzy G NBE  { KNZ
Mmpnn Dt{ tNBE2SOGQ® LY HnanmpZ | 062dzi con 3I2FSNYYSyid LINAYINE &a0K22fa

27|Page



The primary school management and oversight system is highly fragmented under five different
authorities. The DPE under MoPME is the npaiimary education provider in Bangladesh. For 2015,
Figures 1.1 through 1.5 illustrate the relevant authorities; the number and type of educational
institutes and their management; teachers managed by GoB Ministries; and students managed by
GoB authoritiesAll informationis based on the APSC 2015 database.

Figurel.1l:Percentageof Primary Level Educationdhstitutes by Type2015

OTHERS 4.5%

BRAC Center 11.1%

GPS 31.4%

NGO School (Grades)
2.2%

Kindergarten 159

Ebtedayee Madrashal
(MoE) 2.4%

High School Attach
Primary 1.3%

High Madrashahs
Attached Ebteda
4.6%

Shishu Kollyan 0.12

NNPS 20.7%

ROSC 5.19
Community 0.1Y%

RNGPS 0.1%

Experimental 0.05%

NRNGPS 1.6%

Source: APSC 291

NOTEIn the aboveFigurel.1Wh {i KcBniEs@ 5,471 tiny learnind S y G(ISCK)Burtder 10 different
types of educational institutes. The following Figure 1.2 gives a breakdown of these institutes by
type, percentage share the Bther(rategory, and the actual number of each institute

Figurel.2: Percentage of Others Types of®0ls2015

Deaf & Dumb Jail Attached 0%
TeaGarden 1% School 0.2% School for the Type No. of
Social Welfare Blind 0.1% Institutes
Based LCs 0.22 TeaGarden 53
CHTs Managed :
Schools 3% Social Welfare 13
Deaf & Dumb Schod 12
Mosque Base .
LCs 29% Schooffor the Blind 3
Jail Attached 2
CHTs Managed 137
Temple Base Others Types of 3,015
. -
LCs 10% Others Types of QuamiMadrasha 103
Schools/LCs55% | Temple Based LCs 554
Quami
Madrashahs 29 Mosque Based LCs 1,579
Total 5,471

Source: APSC 2015
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Managementof Institutes:
The following Figure 1.3 presents the percentage of schools mdimgéifferent authorities:

s MoPME oversees 8 types (six types &enal Government Primary Schools (GR$)ewly
Nationalized Primary Schools (NNPS), Registered-gheernment Primary Schools
(RNGPS); NeRegistered Notsovernmet Primary School (NRNGP8)I Experimental
Schools; Community Schools; and two types of-ftwmal schools (Shishu Kollyan and
Anandya SchoolsYhese account for 72,155 schools.(88).

m The Ministry of Education (MOE) ovees 3 types Ebtedayee, High Madrastatached
Ebtedayee and High School attached Primary Seatiofiormal primary schools and
Madrasha These accourfor 10,030 schools and &irasha(8.2%).

m  The Ministry of Commerce and other relevant authorit®grsee only Kindergarten (KG)
schoolsandaccount for 18,318 KG schools (15%).

m  The NGO Bureau oversees 2 typdBRAC schools and NGO Learning Cetftatsaccount
for 16,202 schools and LCs (28)3 Other Authorities manage 5,471 (4.5%) LCs.

Figurel.3: Percentage of Primary Level Institutes Managed by GoB Ministries 2015

NGO Bureau

Managed 13.3‘\

Other Authoritie
Managed 4.5%

MoPME/DPE
managed
59.1%

MoE Managed 8.2%

Source: APSC 2015

Share of teacherstn 2015,a total of 337,531 teachers were working MOPME managd72,155
schools §499;45,062 8.5% teacherswere under MoE managed schodl48,306 22.4%) teachers
were under MoC managed schod®,778 4.3%) teachersunder NGO Bureau managed schools/
learning centre; and 4,111 Q.8%were under the other types of schools managed by different
agencies (Figure 1.4 belaw)
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Figurel.4: Percentageof Primary Level Teachers Managed by GoB Ministries 2015

NGO Bureau
Other Authorities Managed 4.3%

Managed 0.8% /

MoC Manage
22.4%

MoE Manage

8.5% MoPME/DPE

managed 64%

Source: APSC 2015

Share ofstudents:In 201514,312,281 75.1%9students were in MOPME managed schot|g82,202
(9.3%studentsin MOE managed schook286,041(12%studentsin MoC managed schoof5,553
(3.39 in NGO Bureamanaged schools/ learningentre;, and 51,684 (0.39studentsin other types
of schools managed by different agencies (Figure 1.5)

Figurel.5: Percentageof Students Managed by GoB Ministries 2015

Other Authorities NGO Bureau

Managed 0.3% /Managed 3.3%

MoPME/DPE
MoE Manage managed
9.3% 75.1%

Source: APSC 2015
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1.3.2 NONFORMALSCHOOLS LEARNINGIENTERS

There is a wide range afon-formal institutes in Bangladesbperating the following education
program:

- Early Childhood Care and Education, including Parenting, Early Child Development-and Pre
Primary Education;

- NonFormal Primary Education;

- Adolescent Literacy Program;

- Adult Literacy Program; and

- Continuingeducation Programs like Post literacy etc.

The report onMapping of NoAFormal EducatiorActivities in Bangladesh wamsiblished in April

2009 It stated that 742 organizationg/ere running more than 10 NFE L&s cover the above
educational program, which included Grade 1 or Grak @r 13 or fully-fledged primaryschools

The NFE programs covered 5.5 million learners, of which 40% were wi¢hEECCD progran34%

were basic education progranand 26% were continuing edudamn prograns. Many of these non
formal centers focus on assisting children from disadvantaged areas or groups to integrate into the
formal schookystem from Grade 3 onwards

There are some data available on riommal learning centers. The Bureau ofrNéormal Education

(BNFE) operates a ndarmal education program and maintains a NBarmal Education (NFE)
RFEGFolFaSaod 5t 9-6f-8chonl LhildrEnRQSE projettiisupports ongeacher learning

centers known as Anandya schools. According to theCARAS5 report, a total of around 184,163
students were enrolled in 6,258 ROSC learning centers (Anandya schools) in 2015 up from 2014 APSC
coverage.

BRAC isne of thelargest NGO with NFE program operating primary schools. According to the 2015
administraive record of BRAC, there were 532,335 students from Grade 1 to Grade 5 in 17,826
schools managed directly by BRAC and 148,416 students in 4,965 schools manBB&digrtner

NGOs (393). The number of teachers in BRAC operated primary schools isahd, #i& number of
teachers in BRAC partner NGOs operated primary schools is 4,965. But on the whole, precise
information on NFE coverage is difficult to obtain. There may be some double counting of NFE
centers and students between the major projects, sastBRAC, ROSC and the SHARE Programs.

1.3.3 GEOGRAPHICADCATIOMF SCHOOLS

Accordig to the 2015 APSC report, a totalld®s,222 out of 122,000 schools provided data on their
location, compared to 69,867 schools in 2014, although all GPS and NNPS responded to the
guestionnaire. It was found that 79,609 (76%) schools are located in the plain land areas compared
to 51,424 in2014. A total of 25,613 schools are located in specialized redldasr, Char, Tea
Garden areas, slum, boarder belt, coastal areas and Hilly areds 2015 APSC repoithe data
provided by105,222 schoolare presented below in Figure 1.6. And thetadprovided by 25,613
schools, situated in special regions, are presented below in Figure 1.7
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Figurel.6:Percentage of Schools Located in t@e&ographicabrea2015

Island 0.3%

Boarder 0.4%
Haor 5.1%

Other0.7%
Hilly 3.7%
Coastal 7.2%

Char 4.1%
Slum 0.9%

Tribal 0.9%

Tea 0.8%
Hilly Tea
0.2%%
Plain 75.7%
H Haor EBoarder slisland ®Other  &Hilly M Coastal
 Char H Slum MTribal ®Tea i Hilly Tea & Plain

Source: APSC 201BECE 261

Figurel.7: Number of School Located i@eographicahreas éxcluding plain land school€015
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Source: APSC 2015
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1.3.4 INSTITUTIONATDOVERAGE IN ADMINISVRVE DATAAPS@GNDPECE/EECE

Since 2011,He expansion of the coverage on the APSC and PEQEdras major achievement of

DPE The total number of schools covered by the APSC increased by 11,029 (up 14%) in 2011, by
14,303(up 16%) in 2012, by 2,841 (up 2.7%) in 2013, by 1,679 (up 1.6%) im@diy E8,639 (up

12.6%) in 2015. The total number of schools covered by the PECE and EECE also increased by 2,007
(up 2.5%) in 2011, by 4,579 (up 5.1%) in 2012, decreased by 4,962 (down 4.77%) in 2013, again
increased by 2,354 (up 2.2%) in 2014 and by ® {44 8.7%) in 2015. Between 2014 and 2015, the

major increase in APSC coverage included Kindergarten (2,148), BRAC schoQ/sRG3C3(2,440)

YR a0K22fta Ay (KS WhiKSNBQ OF iS3I2NARSEa OGHIHANPO D
communty schools and Regd. NGPS. The reason for the decline in the number of community schools

is that almost all of these schools merged with the former RNGPS for nationalization (these are now
NNPS). The Community schools dropped about 68% in 2012, 23% jra@618% in 2014. Only 14
community schools dropped in 2015

Figurel.8: Comparison o APSC an®ECE Institutional Coverage 262015

2010 2011 2012 2013 2014 2015
HAPSC 78,685 89,714 104,017 106,858 108,537 122,176
EPECE 97,344 99,351 103,930 98,968 101,322 110,770

Source: APSC and PECE Ziib

Table 1.2below shows that thecoverage of educational institutes between APSC 201b 20015
PECE/EECE wamost consistent mainly for the DPE managed schobkseTis a modest difference

in Kindergarten (18,318 by APSC and 18,144 by PECE). But there is a significant differen€ in BRA
schools (13,522 by APSC and 4,833 by PECE), ROSC schools (6,258 by ABSMaRELZE) and

High Madrashattached Ebtedayee Madraslt{§,599 by APSC and 9,071 by PERIE) participation

was less iBBRAC schoolsecause all BRAC, which are agrade schools, cease at the end of Grade

5. In the ROS@roject thelearningcentersare opered gradually;newly establishedschools are not
eligible for PECE because they havésnade 5 children.
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Tablel.2: Number of $hools andMadrashain APSC and Primagnd MadrashaEducation
Compldion Examination (PECEECE2014 2015

School type Number of schools % Number of schools % %
and Madrasha difference and Madrasha difference difference
2014APSC 2014 in 2015 2015 in in
PECE coverage APSC PECE coverage coverage
(1) (2) (3) (4)
GPS 38,033 38,004 -0.08 38,306 38,212 -0.25 0.71
Experimental 55 56 1.82 55 56 1.79 0.00
NNPS 25,008 25,166 0.63 25,240 25,465 0.88 0.92
Community 120 74 -38.33 106 79 -34.18 -13.21
Wh i KSNJ NGO, KG 23,881 20,516 -14.09 28507 26,549 -7.38 16.23
NRNGPS
RNGPS. etc
High schoal 1,511 1,830 21.11 1,554 1,856 16.27 2.77
attached
ROSC/BRAC/S 13,513 11,730 -13.19 19,932 7,004 -184.58 32.2
Madrasha Ebtedayee 2,673 2,409 -9.88 2,877 2,478 -16.10 7.09
Dakhil, Alim, 5,526 9,001 62.88 5,599 9,071 38.28 1.30
Fazil, Kamil
Total 108,537 101,322 -6.65 122,176 110,770 -10.30 11.16

Note: (1) The GPS figures of PECE 2015 included data on 503 model Government Primary Schools and also incledeGB88rom
the establishment of 1500 GPS project. (2) The GPS figures of APSC 2015 also included data on 503 model GovernmenthBdinary Sc
and 361 GPS from the establishment of 1500 GPS project. Source: APSTG2DECE Exam result 2613,

1.3.5 AGE OSTUDENTSNDCOHORTPOPUATIONDATA

Age of students in administrative data (APSOhe Admission of students at the right age into
school is also of concern but the situation has been improving (see Table 1.3). The ongoing concern
of APSC is the accuracy of the student age information provided by the schools. The school Census
containsinformation on the age of students as reported by Head Teachers. However, they may not
always have reliable records on the age of students duadkof coverage of birth regtration and

in those cases the Head Teachaeray have arincentiveto underreport the number of overage
children. Therefore, the school cendossed net enrolment rate should be treated with caution.
Table 1.3 compares the percentage of children enrolled in each age group by grade according to the
APSC 2012015 and the 2009 MIC@hich relies on parents to prod A Y F2NX I+ GA2Y 2V
age. According to the APSC 2015 report, about 91 percent of children enrolled in Grade 1 were the
right age (6 yeals 6 percentwere around 7 years of age, and 3 percent were about 8 yeaagef

Each grade had similar problems.

According to the law, the entry age in Grade 1 of primary education is 6 years. There is a tendency
among some parents to enroll their children in the first Grade from the age 6 to 8 years. The
situation has changedvertime and more parents are currently bringing their children to school at

the right age (91% in Grade 1, 79% in Grade 2, 78% in Grade 3, 78% in Grade 4 and 71% in Grade 5).
Table 1.3 compares the percentage of children enrolled in each age group leyagrearding to the

APSC 2012015 and the 2009 MICS (MICS relies on parents and APSC on Head Teachers to provide
AYF2NXIEGAZ2Y 2y OKAf RNByQa F3So
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Tablel.3:Percentage of Children by Agand Gradein the APS(G2010-15) and MICS2009)

Underage / Right age for grade Over age by one year Over age by two years or more
Grade/ 2009 2010 2011 2012 2013 2014 2015 | 2009 2010 2011 2012 2013 2014 2015 | 2009 2010 2011 2012 2013 2014 2015
Class MICS APSC APSC APSC APSC APSC APSC| MICS APSC APSC APSC APSC APSC APSC| MICS APSC APSC APSC APSC APSC APSC
1 59.4 879 818 846 858 892 913 | 216 103 126 11.8 103 9.2 5.6 18.9 1.9 3.4 3.6 3.9 1.6 3.1
2 52.7 85.7 817 802 842 872 793 | 253 112 124 13 121 111 116 | 22.0 3.0 3.6 6.8 3.7 1.7 9.1
3 45.3 837 791 807 831 854 776 | 223 135 143 157 128 128 134 | 324 29 4.0 4.1 4.2 1.8 9
4 40.6 830 774 805 84.1 859 78 286 13.7 146 144 117 113 17.2 | 30.8 3.3 4.9 51 4.2 1.9 4.8
5 42.1 875 787 798 853 883 709 | 204 8.9 120 134 101 10 17.7 | 37.6 3.6 5.1 6.8 4.6 1.7 11.4

Source: APSC 202015, MICS 2009MICS 2012/13 datasetas not available to includeipdated informationin this table. Therefore, the repat does not include the analysion the age specific enrolment data.
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Schoolage Pbpulation:

The BBS estimates based on the 2001 population census indicate that the primaryaghacohort

has been declining since 2005. This projection was based on several assumptions, including the
declining fertility rate. In July 201the BBS published data from the 2011 population census. DPE
used a Sprague multiplier to estimate the 2011 primary school age population based on the new
census data with the consent and endorsement of B@8e Table 1.4). The results of this are
displayed in Table 1.4

Tablel.4: Estimated Primary School Cohoige 6-10 Years20052015(in millions)

2005 2006 2007 2008 @ 2009 2010 2011 2012 2013 2014 2015
(in millions)
Population of
children aged €10
Al 1732 16.77 1651 16.39 1632 1519 18.17 1820 18.03 18.03 17.47
Boy 8.53 8.50 7.83 9.36 9.34 9.16 9.21 8.91

Girl  n/a n/a n/a 7.85 7.82 7.35 8.79 8.36 8.87 8.82 8.5

This revised estimated population of children ageti06yearsin 2011 was 18.17 million (2011 BBS
Census was 18.87 million). This is 2.4 million higher than the projected estimate for 2010. The United
Nations Population Division projections over the same period (ZBOE0) estimated that the size of

the cohort remaied almost constant at 17.3 million. A similar declining trend in tHEO 6/ears
population, estimated by BPE, was also observed since 2@b@ accordinglgecreased

The above Table 1.1 shows that the total enrolment in formal education increased beRG&&n

and 2010 (by 313,000 students or 2%); sharply increased between 2010 and 202595085
students or 15%) and dropped (aboutids) in 2015. This is a positive development. At the same
time, the cohort of children aged-80 years is not consisterit.declined by 7.7% between 2005 and
2010, sharply increased in 2011, and has continues to decline since 2012 according to the population
projections of the BBS (see above Table 1.4). There is, therefore, a steady closing of the gap between
the number ofchildren aged 6.0 years and the number of those children enrolled in the schools

2 The estimate of the population of B yearsupto2011 inAPS€015is based on Table C04 from the 2011 population

census. This table shows the population in the @ age groups for{@ years, 59 years, 1014 years, &). Hence DPE

applied the Sprague multiplier for smoothing BBS 2011 data for creating a singlaggepopulation (@4 years) with the

consent of BBS.

1 DPE at present uses BBS data for single age population which they have projected on the basip@i2atidn
census.
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2. EXPECTED RESULTS S8NBIMARY OF ACTUALSRETS

The ASPR is mainly concerned with the mechanisms that lead to better outcomes, and examines the
sequerte of events from spending (input), to activities (process) by component, corresponding
outputs, and expected and real outcompatterns and trends. The expectations of sector
performance are expressed in the PEDP3 Program Framework, which «dasigeed dring the
Mid-Term Review held in 2014.

Three sets of indicators capture the core elements of sector performance. These sets are examined
through:

! Outcomes Level:15 Key Performance Indicators (KPIsyhose trends and targets are
summarised in Table 2.2nd

1 Outcomes Levelprimary education sector performance also examined through 12-Kyn
Performance Indicators (NeiPIs)the trends and targets of which are summarised in Table
2.3;

9 Outputs level: predominantly examined through 14 Primary School Quality Level (PSQL)
indicators, the trends and targets of which are summarised in Table 2.4;

In addition:
f !' 5XA30dNASYSYG [AY]1SR LYRAOFG2NJ 65[ L0 LINRPINBA.
Tale 2.5 and

1 A subcomponent progress report is summarised in the-seltion 2.4. It is noted that the sub
component progress report imcluded for the first time irthe ASPR as advised by the line
divisions of DPE, especially the Program and M&E Disision

In the PEDP3 Program Framework, the relationships expected to link inputs to outputs and
outcomes are implicit. Sugections 2.1 and 2.5 spell out in more detail how the key activities under
PEDP3 are expected to have an impact on KPIsKRésm and P3Qndicators for each component

and for PEDP3 as a whole.

The ASPR 2016 presents the results achieved by the implementation af2ZBABAOP activities. It
describes the sequence of events from spending inputs for implementing activities, through the
resulting outputs down to actual outcome patterns and trendee TPEDP3 revised resulthain
describes the expected performance of the sector (the targets) against the PEDP3 baseline (2010), in
terms of results to be achieved (see Annex A). The revised results framework of PEDP3 emphasizes

3The number of KPIs in the revised Programnfeavork (2014 MTR) is the sant®mpared to the PEDP3 original list of 15 KPIs (2011)
but with the emoval of the previous KPI 10; theimber and types of functions delegated to distridfszilas and schools and include
current KPIs 10 In addition, the total 12 NeKPIs are included in the revised Programme Framework of PEDP3 as decided by the MTR

“The number of PSQLs in the revised Programme Framework (200R)Ns lower (14 PSQLs) conaped to the PEDP3 original
document{8 PSQLs) (2011)four PSQL indicators were removed because they could nanbasured and dataere not availablefor
computing those PSQLs
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the intention that planningand delivery of the inputs and activities will lead to a set of outputs and
accordingly to outcomes. This chapter sets out in more detail how the PEDP3 activities will
contributeto achievinghese outputs and outcomes

Recent primary education sector Riams

Bangladesh has had three Primary Education Development Programs (PEDPS), each with
distinct set of components or outcome areas. The Programs are:

PEDPI: 1992003:The First Primary Education Development Program focused on 10 specif
objectives iluding improving enrolment, completion, providing more quality inputs and
strengthening monitoring. PEDP | consisted of several projects managed and financed sep
by eight DPs. However, as this kind of projeased approach did not necessarily léadong
term institutionalization of achievements, the Government and DPs jointly agreed to adopt {
principle of a sectewide approach (SWAp) to achieadigh-qudity primary education

PEDPII: 2002011 The Second Primary Education Developnfémgram was a coordinated ar
integrated sector program within the DPE, with a focus on quality improvement, institut
capacity building and systemic reform. PEDPII was the first education sector Program to
many components of the SWAp princijiteits design. Coordinated by a lead agency, PEDP |
financed by the Government and ten DPs through a management and financing structure.

PEDP3: 20XkP017The Third Primary Education Development Program incorporates addi
features of the SWAp appach in matters of financial management, donor harmonisation
program scope. PEDP3 continues many of the quality improvement, institutional and sy
reforms introduced under PEDPII with a much stronger focus on how inputs are used
school leel to improve the achievement of learning outcomes, the classroom environmer
raising both the enrolment rate and thgrimary school completion ratete The six results areg
are: Learning @comes; Universal Access and ParticipationReducing Dispaigs;
DecentralizationEffectivenessandProgram Planning and Management

DPE uses a results chain to review the performance of PEDP3. The results chain compares the results
expected from program inputs and activities with what actually happefanners and decision

makers will check expectations against the evidence from surveys, studies and research and will
change where necessaryhe operational plan, as well as activities where necessary. In particular,

GKS NB&adzZ Ga 2F ye 2yS 8SINIgAatt tSIR (G2 GKS yS|
overall framework of expected results for PEDP3 as a whole. The improtemepeted under

PEDP3 are shown in the results chain for each componeAinimex A.The following Table 2.1
summarizes the®EDP3esult webg A 1 K G KS Ay Of dzaAz2zy 2F t95toQa n |/
SubComponents, Anticipated Outcomes, SuggestefbiRes and Indicators (15 KPls, 12 N¢Rls, 9

DLIs and 67 SWD2 YLIR ySyid AYRAOFG2NEUOL Ay 2NRSNJ G2 VYSI &
performance
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Table2.1: PEDP3 ResslWEB:

Component 1:
Teaching and Learning

Component 2:
Participation and Disparities

Component 3:
Decentralization and Effectiveness

Component 4: Planning an
Management

Results Area 1
Learning Outcomes

Results Area 2.1
Universal Access and
Participation

Results Area 2.2
Reducing Disparities

Results Area 3.1
Decentralization

Results Area 3.2 Effectivenes

Results Area 4
Program Planning and
Management

1.1. Each Child Learns

2.1.1 Second chance and Alternativg
Education (NFE)

2.2.1 Targeted Stipends

3.1.1 Field Level Offices
Strengthened

3.2.1 Grade 5 PECE Strengthened

4.1 PEDP3 Management and
Governance

1.2 School and Classrodmased
Assessment

2.1.2 PrePrimary Education

2.2.2 School Health and School
Feeding

3.1.2Decentralized School
Management and Governance

3.2.2 Teacher Recruitment,
Promotion and Deployment

4.2 PEDPS3 Financial
Management

1.3 Curriculum and Textbooks
Strengthened

2.1.3 Mainstreaming Inclusive
Education

2.2.3 Needs based School
Environmentmprovement

3.1.3 School Level Leadership
Development

3.2.3 Annual Primary School Cens

4.3 Sector Finance

1.4 Production and Distribution of
Textbooks

2.1.4 Education in Emergencies

2.2.4 Needs based Infrastructure
Development

3.1.4 Organizationdkeview and
Strengthening

3.2.4 National Student Assessmen|

4.4 Strengthening Monitoring
Functions

1.5 ICT in Education

2.1.5 Communications and social
mobilization

4.5 Human Resource
Development

(62) swuauodwo@yns weiboid

1.6 Teacher Education and
Development

4.6 PubliPrivate Partnerships

Anticipated OutcomeAll children
acquire expected gradeise and
subjectwise learning outcomes, or|
competencies, in the classroom

Anticipated OutcomeAll children
participate in pre and primary
education in all types of schaol
(formal, norformal, Madrasha

Anticipated OutcomeRegional
and other disparities reduced in
terms of participation, completion
and learning outcomes

Anticipated OutcomeUpazila
and school level planning
decentralized

Outcome:Increased effectiveness
of budget allocation

Outcomes:Effective program
planning and management

Reforms:Fresh pedagogies,
teachers accountable for each
OKAt RQa f SI NYAY]
and textbooks, classroom and
schootbased assessment, teacher
pre-induction training upgraded to
Diploma in Education

Reforms:One year preprimary
education through GP&d NNGPS;
equivalency of formal and nen
formal education; broadening the
concept and mainstreaming inclusiv
education; providing education in
emergencies and disasters;
improving communications

Reforms:Reducing overcrowded
classrooms through needs based
infrastructure development;
providing sanitation and water to
schools on a needs basis, providi
school health and school feeding
programs; providing stipends to
the poorest children

Reforms: School level leadershi
development; field offices
strengthened; increased
decentralization of school
management; mainstreaming
school and Upazila grants
initiative; strengthening capacity|
at central level.

Reforms: Strengthening Grade 5
Primary Education Completion
Examination (Grade 5 PECE), the
annual pimary school census, and
the national student assessment
systems; strengthening systems fi
teacher recruitment, deployment
and promotion

Reforms:Strengthening
results based management;
formalizing and making
greater use of publiprivate
partnerships; asuring
adequate sector finance

KPIs (3): 1,2 & 3 and
Non-KPI (1): 1

KPIs (3): 4,5 & 6 and
Non-KPIs (4): 2,3,4,and 5

KPIs (3): 7, 8 & 9 and
Non-KPIs (2): 6 and 7

KPIs (2): 10 & 11 and
Non-KPI (1): 8

KPIs (4): 12, 13, 14 & 15 and Non
KPIs(2): 9 and 10

KPI: 0
NonKPIs (2): 11 and 12

PSQLs (4): 1,2,3& 4

PSQLs (2):5&6

PSQLs (5): 7, 8,9, 10 & 11

PSQLs (2): 12& 13

PSQL (1): 14

SubComponent indicators: 22
DLlIs: 2

SubComponent indicators: 5
DLI: 1

SubComponent indicators: 9
DLls: 1 (EU DA

SubComponent indicators: 4
DLI: 1 (EU Di2)

SubComponent indicators: 13
DLIs: 3 and EU DLI

SubComponent indicators: 14
and DLI: 1

Note:

PSQLs (14), KPIs (15), Md?is (12), DLIs (9) asdb-component indicators (67) lists are available ingtend of this report in Annex 1.
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2.2 PEDP3 Result Areas and DPE Model of RBM Approach
Goal/Impact Gvdzl f AG& SRdzOl G A 2yleafniNd | f €
T
Purpose/ Toestablishi 'y STFAOASY G AyOfdzaA@dS FyR Sldi
Objectives effective and relevant chillF NA Sy Rt & f SI NyAy3 G2 | -
LINR Y NBE G KNP dz3 K- DeBkhifigS = LINRA Y|
Results Result Areas: 2. Universal access 4. Upazilaand 6. Program planning ang
areas of 1. Learning and participation schoollevel management
PEDP3 outcomes and planning
decentralizedand
3. Reducing 5. Increased
disparities effectiveness of
budget allocation
Learning outcomes by Increased GERs and Delegated functions More terminal
Outcomes grade and subject NERs Survival rate competencies
Enrolled special Number of years achieved
Terminal exam pass need and outof- input per graduate Increased primary
and participation rate school children Percentage of completion
schools meeting Increased transition
Gender parity composite schoel from primary to
level quality secondary level
indicators
Components COMPONENT 1 COMPONENT 2 COMPONENT 3 COMPONENT 4
of PEDP3 Learning and Participation and Decentralization and Prog